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1. Introduction 

The following work intends to do a research in the field of education, focusing on how 

secondary teachers seem to be affected by certain factors that modify their well-being and 

provoke malaise.  

I consider that doing research on this topic is relevant and necessary because it is fundamental 

to understand the importance of teachers in the community and the hard work they put into their 

labour. A teacher’s lifestyle is not as simple as it might seem, as a student of a teaching career 

myself, I have started valuing teachers’ work even more after all I have experienced in this 

journey. Teachers spend a lot of their time devoted to their labour, even when teachers are not 

in the educational institutions, they are working in plans, corrections, finding good resources to 

bring to the class, sometimes even creating those resources, adapting material for students who 

need it and many other activities that take several time in their daily lives. 

I believe that regarding teachers’ well-being, they experience it when their working conditions 

and environment contribute to a positive approach. Additionally, a good rapport with students 

also contributes to their well-being. 
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2. Theoretical Framework: 
 
In order to describe the factors that affect secondary teachers’ well-being and malaise, it is 

important to define some concepts that will lead this research to a better understanding. In 

addition, so as to contextualize what is being researched, it is crucial to describe the way in 

which the educational Uruguayan system works; in this case the secondary education scenario 

will be described.  

 

2.1. Teachers’ well-being 

 

Teachers’ role in societies and peoples’ lives is undoubtedly important, but for teachers what 

should be fundamental is their own well-being.  When trying to define what well-being is about, 

the expert of well-being technology Tchiki Davis describes that well-being involves having a 

good mental health, being satisfied with life, having a sense of purpose and being able to deal 

with stress. It mainly includes positive things (Tchiki Davis, 2019).  

In addition, Holmes (2005) stated that “Well-being requires harmony between mind and body” 

(p.6). Besides, in her book Teacher Well-being: Looking After Yourself and Your Career in the 

Classroom, the author divided the concept of well-being into four different “wells”: 

Types of well-being 

- Physical well-being: It encloses all the aspects of the teacher’s physical being. Many factors 

contribute to it, for instance, whether they are in shape or not, the food they consume, the 

exercise they regularly do and the ability to resist disease. It is far more complex than just 

the absence of disease.  

- Emotional well-being: As human beings, teachers experience an emotional life every day. 

As a result, the way in which they interact in the world mainly depends on their responses to 

the events they face daily. Teachers find themselves dealing with the emotional responses 

of others, especially of pupils, when they are concerned. A key to emotional well-being is 

being able to recognize, understand and express emotions in an appropriate way. 

- Mental and intellectual well-being: This aspect is closely related to emotional well-being; it 

relates to factors that contribute to a feeling of intellectual well-being through the course of 

teachers’ work. This type of well-being can be affected when schools do not promote mental 

and intellectual well-being among its teachers. 

- Spiritual well-being: It is important to make clear that the term “spirit” has no relation with 

religion in this sense. Researchers have described the spiritual well-being as evidence of 

the human need to experience something beyond the material world. This type of well-being 

will provide teacher with the ability of being self-conscious and self-critical when seeking for 

a sense of greater good. It can also serve as a source of inspiration in order to help 

teachers live and work with compassion, enthusiasm, integrity, meaning and vision.  

The different types of well-being contribute to form an idea of why it is crucial for teachers to 

experience a state of well-being while working. Conversely, a contrary perspective is also 
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present when talking about teaching environments. Even though the ideal conditions would be 

that teachers’ well-being comes always in first place, malaise is also a phenomenon typically 

associated with educational labourers, which normally ends up in serious illnesses like the ones 

that will be describe below.  

 

2.2. Teachers’ malaise 

 

Malaise is a phenomenon that is experienced differently by every person, before going deeper 

in the topic is it necessary to define the term: According to the Cambridge Dictionary, the term 

malaise remits to a feeling of being ill or having no energy; it can also be considered as an 

uncomfortable feeling of something being wrong which the person suffering from it cannot 

change. Furthermore, researchers have shown that the target problem is a characteristic of the 

teaching profession itself, and in addition to other factors malaise generates frustration, 

discouragement, dissatisfaction, disappointment and even desire and abandonment of teaching. 

(Rodrigues Sanchez & Prenstteter Gama, 2016). As defined, malaise is remitted to as an illness 

itself, resulting in common illnesses that teachers may have experienced at some point in their 

teaching lives. 

Types of malaise most commonly suffered by teachers 

There are some health problems that seem to be related to teachers quite often and can be 

seen as a sign of teachers’ malaise. Some common health problems that teachers commonly 

suffer from include: 

- Back problems: This arises from the fact that teachers spend a lot of time standing and 

walking around the classroom. In the contrary, spending a lot of time sitting down working 

on a desk can also affect the spine; it could be a bigger problem if they have an incorrect 

posture or bend their backs too often. 

- Hearing loss: This problem comes from the exposure to loud voices and screams that 

teachers may experience in the classrooms. 

- Stress: This is the most common illness that teachers experience. It may come from 

different reasons and factors, especially workload and challenging students. 

- Voice-related problems: As teachers’ voice is one of their most important features so as to 

develop their labour, using it to an extent or in the wrong way can cause damage of the 

vocal chords. (Pansare, 2018) 

Furthermore, a more alarming and serious health problem that is usually identified with 

teachers is that of the burnout syndrome. As the World Health Organization states: 

 

Burn-out is a syndrome conceptualized as resulting from chronic workplace stress that has not been 

successfully managed. It is characterized by three dimensions: 

- feelings of energy depletion or exhaustion; 

- increased mental distance from one’s job, or feelings of negativism or cynicism related to one's 

job; and 

- reduced professional efficacy. 
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Burn-out refers specifically to phenomena in the occupational context and should not be applied to 

describe experiences in other areas of life (World Health Organization, 2019) 

 

To some extent, dealing with the problem of teaching malaise is an alarming event that 

educational institutions should have an eye on, and instead teachers’ well-being should be 

promoted and supported. In order to accomplish this research it is important to describe the 

context in which Uruguayan teachers develop their labour. 

 

2.3. Context: Secondary education in Uruguay 

 

Uruguay, officially called República Oriental del Uruguay is a country located in the south-

eastern region of South America. Uruguay is the second smallest nation of South America and 

has a territory of about 176 215 km². According to the information gathered by the 2011 census, 

Uruguay has a population of 3.286.314 of people, being Montevideo, its capital city, the one 

with most population (1.3 million of inhabitants). Uruguay borders with Argentina to the west and 

with Brazil to the north. 

Public Educational System 

In Uruguay, the educational system is highly centralised. The one in charge of formulating and 

implementing policies in education is A.N.E.P, the autonomous National Public Education 

Administration (Administración Nacional de Educación Pública). Together with the Ministry of 

Education and Culture (M.E.C) A.N.E.P regulates the early childhood education and pre-primary 

education, all of primary and secondary education, including technical and professional 

secondary education, and in a tertiary level, teacher education and technical and professional 

education. Meanwhile, the M.E.C focuses more in overseeing part of private education. 

Including A.N.E.P, there are other three autonomous entities that made up the public education 

in Uruguay, these are: 1. UDELAR (University of the Republic), which focuses on tertiary 

education at a university level, and 2. UTEC (Technological University), which is an institution of 

tertiary education that focuses on technological degrees at a university level. 

The National Public Education Administration 

A.N.E.P has the responsibility for applying school-level policies in Uruguay. It is regulated by a 

central governing council (Consejo Directivo Central, CODICEN). Four education councils 

derive from CODICEN, and it is in charge of coordinating work with them. These four councils 

are: 1. CEIP (Pre-primary and primary Education Council), which manages the pre-primary and 

primary education, 2. CES (Secondary Education Council), which regulates secondary 

education, 3. CETP (Technical and Professional Education Council), which administrates 

technical and professional education at both levels, secondary and tertiary and 4. CFE 

(Teaching Training Council), which heads teacher education and their professional 

development.  

The organization of the Uruguayan Educational System 

School attendance in Uruguay is compulsory since the child is four years old until the end of 

upper secondary education. Uruguayan education is organized into four consecutive stages: 
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early childhood (below 3 years old) and pre-primary education (3 to 5 years old); primary 

education (typically from 6 to 11 years old); lower secondary education (typically from 12 to 15 

years old) and upper secondary education (typically from 16 to 18 years old).  

Lower and Upper Secondary Education 

As mentioned before, lower secondary education starts typically at 11-12 years old and finishes 

at 14-15 years old and upper secondary education continues this period being the latest stage 

of secondary education at the age of about 17-18 years old. Secondary Education offers three 

programs: 

- General programs, known as Ciclo básico and Educación Media General 

- Technical programs, known as Ciclo básico tecnológico and Educación Media Tecnológica 

- Basic professional training programmes, known as Formación Profesional Básica and 

Formación Profesional Media 

These programs are administrated by A.N.E.P’s councils CES, CETP and CEIP (Only for rural 

primary schools Years 7 and 8). 

The main aim for Uruguayan Education could be described as integrating different aspects such 

as work, health care, culture, entertainment and citizenship, in a way that education can be 

seen as a social good. Furthermore, the goals for Secondary Education are divided into Lower 

and Upper Education, being the first one defined as “Deepening acquired knowledge and skills 

while promoting the theoretical and practical command of disciplines such as the arts, 

humanities, biology, science and technology.” And the second one “Offering a higher degree of 

orientation, specialisation, and, depending on the chosen educational track, preparing students 

for tertiary education or the entry into the labour market” (Santiago, 2016, p.56) 

  

3. Analysis 

After doing a bibliographical research regarding the topic of teachers’ well-being and malaise, 

the results will be discussed in the following lines. The analysis will be divided into three 

categories, each one covering a different query.  

3.1. What supports teachers’ well-being? 

As stated in the theoretical framework teachers’ well-being can be found in different types and is 

essential for their development in their every day labour, but what are the things or factors that 

support their well-being? What things make teachers ‘feel good’? The charity Education Support 

stated the importance of looking after teachers’ well-being, especially because “higher levels of 

teacher health and well-being would result in improved student educational outcomes.” 

Moreover, they identified six aspects of work, which could create stress in the workplace if they 

are not managed correctly. These are: 

“- Demands – such as workload and work environment 

- Control – a person’s own influence over how their job is carried out 

- Support – from colleagues, line-manager and organisation 

- Relationships – to reduce conflict and deal with unacceptable behaviour 
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- Role – understanding of the job content and expectations 

- Change – how change is managed in the organisation” (Education Support Partnership, p.3) 

 

A more recent TALIS (The Teaching and Learning International Survey) survey carried out in 

2018, investigated teachers’ occupational well-being, which refers to the satisfaction and 

meaning that teachers get from work, through a series of questions. The result showed that, 

firstly, the working conditions shape the teachers’ occupational well-being. At a school level, the 

job demands can affect the state of well-being when experiencing performance evaluation and 

workload; this state is also affected by job sources having little training opportunities and level of 

autonomy. 

A second question inquired about components of occupational well-being, resulting in four key 

dimensions: cognitive well-being (that is the ability on concentrate on work while keeping new 

information); subjective well-being (that relates to the satisfaction with their work and particular 

emotional states); physical and mental well-being (referred to psychosomatic symptoms) and 

lately, social well-being (focusing in the quality of the relationships between interested parts). 

Lately, a third question investigated the outcomes of teachers’ occupational well-being, resulting 

in two main inward outcomes for teachers, one related to teachers’ willingness to stay in their 

profession and being engaged with their work; and one related to teachers’ level of stress and 

burnout. In addition, teachers’ occupational well-being also has onwards outcomes, these being 

related to classroom processes such as the support from students and the frequency of 

feedback. Furthermore, a direct outcome relates to students’ well-being, making emphasis in 

their self-efficacy and motivation towards learning. (OECD, 2020) 

Additionally, Education Support (p. 3) emphasized the importance of workplace and identified 

that “an employer’s attitude to workplace health is likely to depend on the culture of the 

organisation and their motivation” consequently, working in a good quality work environment is 

good for teachers’ physical and mental health, and this results in better self-esteem and quality 

of life. There are four main factors that contribute to good quality of work, which are: 

 

- “Leaders who support employees and see where they fit into the bigger organisational picture 

- Effective line managers who respect, develop and reward their staff 

- Consultation that values the voice of employees and listens to their views 

- Concerns and relationships based on trust and shared values” (Education Support Partnership, p.3) 

3.2. What factors contribute to teachers’ malaise?  

There are many researches done in the field of teachers’ malaise and what factors affect it or 

make it worse. For instance, a research carried out by McCallum & Price (2010) showed factors 

that contributed to a change in the level of wellness in teachers, these included: 

- An increase in the labour hours, where teachers spend too much extra time preparing for 

teaching 

- Being physically tired 

- Experiencing voice problems 
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- Having to deal with additional issues which cause teachers to suffer stress, such as 

disorderly classrooms, having to multi-task and negative school culture 

- Having to eat and go to the toilet in inadequate break times 

- Having no time available to practice physical activity 

- Being tired emotionally, caused by conflicts between their beliefs and those of the school 

community (McCallum & Price, 2010) 

Additionally, other research also contributed that poor conditions of work, lack of pedagogical 

support, lack of material resources, little participation in teaching decisions, external control of 

work and lack of recognition by higher authorities all contribute to the matter of teachers’ 

malaise. Other aspects include the range of functions to which teachers are forced to respond 

due to the demands of schooling and professional development in a fast-moving society; 

teachers end up applying a model based in the search of effectiveness and efficiency 

responding to educational aspirations (Rodrigues Sanchez & Prenstteter Gama, 2016). 

Moreover, in their research McCallum & Price also indetified some factors related to personal 

issues, as they stated: 

  

“they set high expectations caused by added pressure placed on them to achieve and to ‘get it right’ 

all of the time; by the struggle to find a work–life equilibrium; by trying to meet society’s perception 

of a ‘good’ teacher; by managing changing multidimensional roles; and by the need to appear 

confident to others” (McCallum & Price, 2010, p. 26) 

 

As shown, there are many factors that can affect the teachers’ well-being and cause malaise 

but also it has been demonstrated that teachers might experience poor well-being compared to 

other occupations, in order to cite evidence from that, a research carried out by White (2020) 

demonstrated that ”the average prevalence rate for self-reported work-related stress, 

depression or anxiety for people employed in primary and secondary education in Great Britain 

was statistically significantly higher than the average rate across all the industry sectors” (p. 5) 

Additionally, further research showed that “in studies involving questionnaires, teachers report 

psychosomatic complaints such as exhaustion and fatigue, headaches, tension, listlessness, 

sleep and concentration disorders, inner restlessness, and increased irritability more frequently 

than the mean for other professions” (Scheuch, Haufe, & Seibt, 2015, p.355) showing that 

teachers could actually be more influenced by their work than other professionals.  

3.3. How is it for Uruguayan teachers? 

As this research is intended to contextualize the situation of Uruguayan secondary teachers, in 

the following lines will be detailed some results found in diverse researches done in the field of 

teaching in Uruguay. To start with, an investigation done to secondary teachers from 

Montevideo regarding the burnout syndrome demonstrated that almost the 30 % of teachers 

interviewed stated feeling emotionally tired. The 4,2 % of the teachers present high levels of 

burnout syndrome such as emotional tiredness and low personal fulfilment. Even more alarming 



 

10 

 

is the fact that 42% of the interviewed teachers presented one or two dimensions of the burnout 

syndrome which means that they could possibly be a population in risk of experiencing BS. 

Mostly, the teachers who indicated to be emotional tired were also the ones with most workload, 

which demonstrates that workload can contribute to teachers’ malaise. Furthermore, some 

sociodemographic variables seem to facilitate the risk of burnout syndrome, for instance, female 

teachers and teachers who are new in the profession and thus have less experience and work 

in more than two educational centres are susceptible to experience low personal fulfilment. 

(Colino & Pérez de León, 2015) 

Adittionally, the National Institute of Educational Evaluation (INEEd) stated in  that primary 

teachers normally work in one educational centre while secondary teachers usually work in two 

or more centres. Apart from the workload the teaching work is also increased by the global 

houry workload, which are the work that is done outside the educational center, such as 

planning of the lessons, corrections of homework or tests, time dedicated to the traslation from 

one center to another and the free hours between lessons (horas puente). In terms of work 

demands, the results show that women experience cognitive, quantitative and emotional 

overload the most. This cognitive, quantitative and emotional overload is affected when the 

overall workload is increased, that is to say the more hours they work and the more places they 

work in. Regarding teachers’ health and wellbeing, the report stated that even though few 

teachers present stress symptom indices, women have the higher scores. According to the 

teachers the most common illneses they expercience are dysphonia or voice disorders, muscle 

problems, gastrointestinal and spine problems. Secondary teachers present the worst levels of 

well-being due to the global houry workload, as well as being the main economical support in 

their families. (INEEd, 2020) 

4. Conclusion 

As stated in the analysis of this research, three main points were established, to start with, the 

most relevant aspects that support teachers’ well-being are related to workplace conditions 

such as the support received by their partners and the relationships established in the working 

atmosphere. What makes teachers feel at ease in their workplace and labour is the way in 

which they are supported by their bosses but also when their voices are listened to. Teachers 

feel the need to be taken into account and thus they feel valued.  

Secondly, when researching on the field of teachers’ malaise, it was stated that problems 

related to working load, tiredness and having no time for personal activities such as practicing 

physical activity, all contributed to a possible feeling of malaise. Additionally, teachers may 

suffer malaise when they feel pressure from higher authorities, lack of participation in teaching 

decisions and having few materials and sources to use. Surprisingly, some researches 

demonstrated that teachers may experience malaise more often than other professionals such 

as workers in the industry sectors. 
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Finally, taking into account the contextualization of this research, the researchers demonstrated 

that most of the secondary teachers in Uruguay feel tired because of the workload they deal 

with and the time they have to spend to their work outside the working hours, doing tasks such 

as planning and correcting students’ activities. Also, it was stated that most of Uruguayan 

secondary teachers do work in more than two institutions, having to move from one place to 

another during the day. 

According to the points raised throughout this paper the thesis statement presented in the 

introduction could be probed since the different researchers contributed to the fact that teachers 

experience well-being when being in a positive working atmosphere as well as being part of the 

decisions taken. 
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