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INTRODUCTION 
 

The importance of relationships in the pedagogical processes related to teaching has been 

highlighted by several authors for many years. Vygotsky was one of the first authors to consider this 

feature. In 1916, he introduced the relational aspect as a fundamental factor of learning, understood 

as the construction of knowledge. He focuses on the concept of social interaction as a mediator of 

learning. 

People remember many of the teachers they have shared the classroom with. Some of them, 

in a positive way, with affection, and others not so much. The relationship between teacher and 

student is a potentially inspiring bond that can guide, reinforce and bring out the best in each student, 

or it can cause uncomfortable situations in the classroom, and in the worst case, lead to student 

failure at school. 

 

THESIS STATEMENT 
 

A good teacher sees in each student a unique individual with desires, dreams, strengths and 

weaknesses; an individual with an extraordinary potential, that is there, asleep sometimes, waiting for 

a responsible adult able to stimulate and take it to the maximum. Students´ learning is impacted by 

the support or encouragement they receive from their teacher. The teacher's ideas and expectations 

about their abilities influence students´ academic performance and achievement. If the teacher 

believes in the students, they begin to believe in themselves. 
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THEORETICAL FRAMEWORK 
 

Positive teacher- student relationship has a significant impact in increasing student’s 

achievement and motivation; which may foster their outcomes; as well as decreasing student´s 

failures and risk of dropping out.  

“Freire (1996), talking about his experience as a student, assures that a teacher 

sometimes does not imagine what a simple gesture can represent to the student, something 

that for the teacher is insignificant, has a very powerful strength that can contribute 

significantly to the student´s formation. With great uncertainty about his capacity and 

insecurity about the work he had produced, he reports a fact that marked him when he eagerly 

awaits the result of his evaluation by a teacher considered severe: 

At a certain moment he calls me and, looking or re-looking at my text, without saying 

a word, shakes his head in a demonstration of respect and consideration. The teacher's 

gesture was worth more than the very top ten that he attributed to my essay. The gesture of 

teacher brought me a confidence still obviously suspicious that it was possible to work and 

produce. That it was possible to trust on me, but it would be just as wrong to trust beyond the 

limits, as wrong was being not to trust (Freire, 1996, p. 43).”  (Reisdoefer, Teixeira, & Ramos, 

2017, p 4) 

Based on Freire’s experience, it can be assured that building positive teacher - student 

relationship is essential. A relationship built on trust, understanding and caring will foster student´s co-

operation and motivation and increase their learning and achievement at school.  

Furthermore, a   research about students who come from abusive or neglectful homes, proved 

that when there has been a teacher or relative in the student´s life who has established a close 

relationship with that student, the long-term outcome has been much better than for those who lack a 

close relationship with an adult during the early years. Consequently, teachers can make a big 

difference to a child´s future when they spend an extra effort developing positive relationships with 

students. 

 

MOTIVATION 

 

Motivation is a key factor in this relationship. The main idea is to capture students´ attention 

and curiosity and channel their energy toward learning.  

  “Knowing why students are learning and how they feel about learning is the first step 

in ascertaining that they will come to class with an open attitude towards learning and with the 

right motivation to learn. Certainly, motivation is a vital part of learning. Students´ lack of 

motivation can lead to boredom in class, behavioral problems, lack of progress and attrition. 

Although there are many definitions and classifications of motivation, a frequent distinction is 

made in language teaching between intrinsic motivation and extrinsic motivation. 
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Intrinsic motivation comes within the students. They want to learn and gain pleasure 

from it and so they derive their will to learn and their predisposition to it from their own internal 

drives. These drives include their learning needs, a particular liking for the teacher, the class 

or the language, or their will to succeed. Extrinsically motivated students, are motivated by 

outside forces: parents, bosses, exam results and so forth. To these students, success is 

measured by the degree of compliance with rules that are imposed upon them by others. In 

general, these students are harder to motivate than intrinsically motivated students. 

Although this distinction is useful, neither one is an absolute. We are all motivated, at 

different times, by internal and external forces. The sources of our motivation are influenced 

by our learning needs and preferences, the learning context and our current life situation. 

These factors are crucial as they can prompt, maintain and enhance or diminish the levels of 

motivation students have.” (Diaz & Painter-Farrell, 2016, p. 33) 

 

CLASSROOM MANAGEMENT 

 

In order to establish a positive atmosphere in the classroom and create an environment where 

learners are relaxed and ready to learn, not only routines and rules are needed, but also clear 

signposting of lesson stages and engaged learners. 

“The use of classroom management strategies that enhance relationships and 

social emotional skills, have tremendous power to increase academic performance and build 

resilience.” (Vitto, 2003, p. ix) 

Aiming to manage classroom effectively, teachers have to be able to handle a range of 

variables, such as how the classroom space is organized, whether students are working on their own 

or in groups, how teacher organize classroom time, how they appear to students, how they use their 

voice, the way they talk to students, who talks most in lesson, what role there may be for the use of 

students´ mother tongue in lesson, and  they must be able to deal with difficult situations. (Harmer, 

2007, p. 34) Considering these factors, teachers must develop a variety of strategies that help them to 

cope their objectives.  

 

KRASHEN´S HYPOTHESES 

 

At the same time, it is necessary to have in mind students´ context and realities, which may 

influence students’ attitudes towards teacher and learning. Considering Krashen´s Theory of second 

language acquisition, two hypotheses could be highlighted to support previous statement.  

Firstly, the Input hypothesis. This hypothesis claims that a necessary condition to move from 

one stage to another is that the acquirer understand input, in other words the acquirer must receive a 

comprehensible input, which contains forms and structures just beyond learner´s actual level of 
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competence in the language. (Krashen, 1982, p. 20) Therefore, the role of the teacher is very 

important in order to know each student current level.  

Secondly, the Affective Filter hypothesis. This hypothesis states how affective factors relate to 

the second language acquisition process, understanding affective factors as motives, needs, attitudes 

and emotional states. The “affective filter” is an imaginary barrier which prevents learners from using 

input which is available in the environment. Depending on the learner´s state of mind or disposition, 

the filter limits what is noticed and what is acquired. The filter may be up when the learner is stressed, 

self-conscious or unmotivated. It may be down when the learner is relaxed and motivated. Again, 

appears the role of the teacher, as the one in charge of promoting a comfortable atmosphere, that 

encourage students to learn. 

  “The input hypothesis and the concept of Affective Filter define the language 

teacher in a new way. The effective language teacher is someone who can provide input 

and help to make it comprehensible in a low anxiety situation.” (Harmer, 2007, p. 32) 
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DISCUSSION OF CURRENT RESEARCHES 
 

 Teachers can have a positive or negative impact on their students´ lives, not only at the 

academic level, but also at the personal level. Due to that impact, several investigations have been 

carried out in order to have real and concrete information about this situation. 

 

REISDOEFER, MALLMAN AND RAMOS INVESTIGATION 

 

Reisdoefer, Mallmann, and Ramos, made an investigation with the purpose of understand the 

link of interpersonal relationships in the classroom with learning, and promote reflection about the 

subject. 

“It is natural to observe that the relationship teacher-student permeates 

indiscipline, complains from both actors are listen every day, sometimes these positions 

end up on uncomfortable situations in the classroom, from acts of indiscipline and 

violence to failure in students learning. That is why many authors defend the idea that it 

is necessary to provide the school with a space for interaction and dialogue, in order to 

promote a favorable learning environment, valuing the divergence of ideas, the 

cooperation between the work done by the teacher and the students and above all, 

valuing the human relationships of those involved in the teaching and learning process. ” 

(Reisdoefer, Teixeira, & Ramos, 2017, p. 3)  

For this reason, it is neccesary to know students background, needs, interests, etc. It is 

necessary to value what students say, what they ask, what they want to do, what they want to learn. 

Students are subjects of learning, consequently, they must be respected and considered in the action 

plan. 

“Morales (1998) argues that, due to its complexity, the relationship between 

teacher and students cannot be reduced to the cold didactic relationship, nor a warm 

human relationship. However, a balance between both is needed in this process. 

When the teacher demonstrates a relationship of affection for students, it  helps them 

feel safer and learn more easily. According to Morales (1998, p. 61) "the conduct of the 

teacher influences the student's motivation, affection and dedication to learning ". Thus, 

the teacher, by reinforcing the self-confidence of the students, contributes to maintaining 

an attitude of respect and cordiality in the classroom, which reverberates in the social 

environment.”  (Reisdoefer, Teixeira, & Ramos, 2017, p 4)  

“Thus, analyzing and discussing the affective relationships between teachers 

and students, presupposes the establishment of conceptions about the theme. Wallon's 

(1978) theory of cognitive development is shown fundamental for the discussion about 

the relationship between the subjects, studies have attempted to demonstrate that there 

is a close relationship between affective, cognitive and motor in the human development 

process. In this sense, Wallon (Ibid) declares that it is impossible to separate the 

biological, cognitive, affective and human development, it progresses through emotions 
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and the relationship with the environment. Relations established at school environment, 

especially the relationship between teacher and student, can be considered as 

fundamental for the student development in all its aspects, in particular the cognitive. 

Wallon states that affectivity is the source of knowledge, that is, affectivity and 

intelligence are inseparable in psychic evolution. To the author, affection has an 

important fundamental role in the formation of intelligence, as it determines individual 

interests and needs. “Emotions are attributed a primary role in the formation of life 

psychic, a link between the social and the organic ”(WALLON, 2008, p. 73).”  

(Reisdoefer, Teixeira, & Ramos, 2017 p 5) 

“At the same time, neuroscience has contributed to show and to value the 

relationship between emotion, affection and learning. In this sense, according to 

Cosenza and Guerra (2011), the amygdala is considered the regulating nervous center 

of emotional processes. For the authors, the emotions, manifest themselves through 

changes in their physiology, mobilizing existing cognitive resources, in particular 

attention and perception. The orbitofrontal cortex is responsible for the social control of 

emotional responses and acts in the association between the processing sentimental 

and cognitive or rational in the brain. Therefore, the dimension emotional must be taken 

into account by educators.” (Reisdoefer, Teixeira, & Ramos, 2017, p. 6) 

“Cosenza and Guerra (Ibid), highlight the importance of emotion, because it 

controls motivational processes. In this sense, motivation manifests itself in the search 

for satisfaction when reaching an objective. Motivation can be internal, such as hunger, 

or external, such as for example, a challenge. In turn, the process of organizing actions, 

aimed at achieving satisfaction, is strongly linked to learning. However, emotions such as 

prolonged stress and anxiety can be harmful to the learning process, as they release 

hormones glucocorticoids that can destroy neurons in the hippocampus. (Cosenza; 

Guerra, 2011, p. 84). (Reisdoefer, Teixeira, & Ramos, 2017, p. 6) 

Thus, emotions need to be considered in educational processes. A school environment, in 

which  students feel safe, stimulated and valued, were positive emotions, like enthusiasm, curiosity, 

involvement, challenge, are promoted, and negative ones, as anxiety, apathy, fear, frustration  are 

avoided, is vital to not  disturb learning.  

   

DOCTORAL THESIS 

 

The emotional competence is worldwide consider nowadays. A Doctoral Thesis from 

Barcelona´s University presents a research related to this topic. In order to search for innovative 

pedagogic parameters and commited with the reflection on the interpersonal relationships, they 

decided to contemplate  the factors of the emotional competence in the educational field.  

“The methodological trayectory corresponds to a study of experimental field with 

quantitative and qualitative focus. The population and study mark were students from 10 

to 16 years old of a municipal public school from Santa Maria (RS) Brazil. The 
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experimentation happened in four groups, 5th, 6th, 7th and 8th grades, where the 

following activities were developed: test, text study, films, participation in dialogued oral 

exhibitions and in group dynamics, with objective of verifying the level of emotional 

competence as well as of larger group integration, "self-knowledge" and reflection on the 

emotional competences. 

The meetings with the experimental groups had sequence in agreement with a 

schedule and they were developed by the own researcher. In the groups were favored 

discussions that involve the emotional intelligence and affectivity such as humor, temper, 

feelings. The students were interested and they participated actively with their 

experiences and personal concerns, trying to speak of their feelings, to understand, to 

identify the emotional reactions and to repair possible damages in their relationships. 

There were moments that the students were mobilized with their own emotional 

reactions and with the classmates reaction too. That behavior was possible to observe in 

function of the group dynamics that favored the reflection directly on the emotions 

experienced. In one of the developed dynamics it was requested the students to identify 

in a map their places and after explaining their position for the group, some students felt 

embarrassed of explaining, for example, that they felt the center, or sideways in the map. 

In another dynamics the students removed cards with word-key in relationships 

interpersonal, as, for example, I respect, and then one manifested saying what it caused 

them, if they respect the people, that experiences in this sense could pass for the other 

ones. When listening a relaxing music, can be observed the good sensation caused with 

this task, because they requested to repeat it. As these, other activities were developed 

with the group that was always shown receptive.”  (de Oliveira, 2003) 

 

INDIANA DEPARTMENT OF EDUCATION 

 

Some states in The United States have gone even further and designed a manual to 

collaborate with educators in promoting socio-emotional learning on their institutions. That is the case 

of Indiana Department of Education.  They have designed a “Social Emotional Learning Toolkit”. On 

the Overview, they state  

“Together, school districts and educators, can help students develop social-

emotional learning competencies by intentionally teaching these skills, by implementing 

educational neuroscience learning strategies, by practicing culturally responsive 

classroom-management, and by approaching this work with a growth mindset”. (Oliver, 

2018, p. 2) The goals of the Toolkit are: “To increase educators´ awareness, knowledge, 

and skills regarding social-emotional learning. To promote collaboration between 

educators, community, and families to address the social-emotional learning competency 

development of all students. To enhance knowledge of educational practices that 

promote social-emotional learning competency development. To provide tools and 

resources to educators to help improve students´ social- emotional skills.” (Oliver, 2018, 

p. 2)  
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On these goals all the actors are taken into account, not only  students and educators in a 

formal context, but also their families and the community in general, which are also responsible of the 

development of this long-life skills. 

On the Background, they assure  

“Significant progress has been made in the United States to establish Social-

Emotional Learning as a component of education policy. On December 10, 2015, 

President Obama signed the bipartisan Every Student Succeeds Act (ESSA), which 

reauthorizes the Elementary and Secondary Education Act of 1965 (ESEA). ESSA 

contains several elements that support social and emotional learning and provides 

flexibility for states and local school districts to define and asses student success.”  

(Oliver, 2018, p. 3) Reason enough to design a toolkit “to be the starting point for school 

staff to begin integrating Social Emotional Learning (SEL) into their teaching practices. 

Administrators and any educator in the school community can use this toolkit to find 

initial strategies and resources to improve student social, emotional, behavioral, and 

academic skills.” (Oliver, 2018, p. 3)  

It is relevant to understand the concept of Social Emotional Learning. It is defined as the 

process through which students gain and effectively apply knowledge, attitudes, and skills neccesary 

to undertsand and manage emotions, set and achieve positive goals, feel and express empathy for 

others, develop and maintain positive relationships, and make resposible decisions. Consequently 

cognitive, affective, and behavioral competencies need to be nurtured.  Develop this kind of learning, 

will increases students´ability to integrate thinking, feeling and behaviour to achieve academic 

success and life tasks, thus, it is consider deep learning. 

In the same way , some external factors will have an important impact in Social Emotional 

Learning. School climate is usually associated with the quality and character of school life. It reflects 

the norms, goals, values, interpersonal relationships, teaching and learning practices, and 

organizational structures.  

  “Social-emotional learning and school climate are complemetary and 

interconnected. They are within all settings and impact student-educator interactions, 

and influence students and teachers directly and indirectly. By embedding social-

emotional learning programming, it provides opportunities for students and staff to 

develop social-emotional competence, therefore enhancing a positive school 

environment.” (Oliver, 2018, p. 5) 

The research base for SEL has been a serious one, with a long history of rigorous studies, 

and they have reveal that desired attittude, behavioral and academic outcomes have been achieved.  

“According  to a 2011 meta-analysis of 213 studies involving more than 270.000 

students, those students who participated in evidence-based SEL programs showed an 

11 percentile-point gain in academic achievement, compared to students who did  not 

participate in SEL programms. Students who participated in SEL programs also 

demonstrated the following attributes: increased academic achievement; increased 

development of social and emotional skills; improved attitude toward self ans others; 
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improved positive social behaviors and decreased conduct problems and emotional 

distress.”  (Oliver, 2018, p. 6) This programm also benefits educators “Teachers´social-

emotional competence and wellbeing reflect in their classroom behavior management 

and intertactions with students, which significantly impact relationships. Teachers with 

high social-emotional competence organize their classrooms and provide emotional and 

instructional suppport in ways that are associated with a high-quality classroom climate”  

(Oliver, 2018, p. 6)  

The implementation of SEL programms have demostrate not only, a positive impact on 

students´ behavior and academic results, but also a postive impact on the overall wellbeing of 

teachers. 

Three current researches from three different places have been presented. Three different 

perspectives, from teachers, from students and from a school. All of them confirm the deep impact 

teacher-student relationship has on students´ achievements and the importance of emotions in the 

classroom.  
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CONCLUSION 
 

According to the analysis of researches presented throughout the paper, the thesis statement  

proposed in the introduction could be proved. These investigations reveal three conclusions: the 

relationship between teacher and student influences student learning; students' attitudes influence 

their learning; and teacher attitudes contribute to the student learning. It was also  possible to verify 

that the participants of the researches understand that affectivity and a good relation between teacher 

and students significantly favor the learning of the students. Teachers emphasize the need for the 

students to have attitudes as confidence, intellectual self-discipline, and commitment as facilitators of 

learning. 

I truly believe a good relationship between teacher and students and social emotional learning  

are key factors in educational programms. But they were even more important on this special situation 

of lockdown we were living because of the pandemic.The ability of the teachers to put themselves in 

the place of their students, on this complex, changing and challeging reality was a crucial factor to 

foster students´ competencies in order to succeed, and overcome difficulties. 
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